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In most countries, the estimated amount of time that children were expected to spend using digital tools
as part of distance education activities was low. In 80 % of the countries with available data, real-time or
interactive activities with peers and teachers for children in pre-primary classrooms were estimated to last -

less than one hour per day.

At the pre-primary level, levels of use of real-time and interactive digital solutions for distance education
in 2020 are generally associated with prior expectations that teachers integrate digital technologies in their
work with children; at the primary level, where reliance on these solutions was greater in 2020, no associ-

ation is visible.

Across countries, digital technologies were also used for maintaining communication with parents and
families and supporting them in their role as educators. Moreover, more than half of the countries in the
survey mobilised broadcast technologies as a complement to digital technologies in their efforts to provide

distance education for young children in 2020.
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